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Purpose of Standards

 …to guide the preparation, certification, 
and professional development of those 
who teach reading and related literacy 
skills in classroom, remedial, and clinical 
settings;

 …to specify what any individual 
responsible for teaching reading 
should know and be able to do, so that 
reading difficulties, including dyslexia, 
may be prevented, alleviated, or 
remediated. 3



Purpose of Standards

 …individuals who teach in public and 

private schools, as well as those who 

teach in clinics, are prepared to 

implement scientifically based and 

clinically proven practices. 

 To protect the interests of the 

consuming public by establishing the 

content knowledge and practices unique 

to the profession. 4



Why Necessary?

 Reading difficulties are the most common 

cause of academic failure and 

underachievement. 

 Between 11-17% are affected by specific 

reading disabilities (dyslexia), on a 

spectrum of severity.

 85% of children identified as LD have 

reading and language problems.
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4th Grade NAEP Reading Achievement
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Large-Scale Improvement is Possible --
Average %ile Rank on SAT-9, California, 1997-2002
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Percent of 1st Grade Students Below 30th

%ile after Research-based Instruction

 Foorman et al., 1998 5%

 Mathes et al., 2001 6%

 Allor at al., 2002 6%

 Mathes et al., 2006 5%

 Felton, 1993 3.8%

 Vellutino et al., 1996 4.5%

 Torgesen et al., 1999 4%

 Torgesen et al., 2002 .7%
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What Works Best?…

 Structured language teaching 

 Multi-component approaches (phoneme 

awareness, phonics, fluency, vocabulary, 

comprehension, writing)

 Teacher-led instruction on foundational 

skills (Aaron & Joshi; Connors et al.)

 Adjustment of content, methodology, 

intensity according to student needs
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The Current State of Teacher 

Preparation and Licensing

“Regrettably, current licensing and 

professional development practices 

endorsed by many states are insufficient 

for the preparation and support of 

teachers and specialists.” 

(NCTQ, 2006)
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(Coverage of 5 Essential Components)
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none
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NCTQ Reports…

 Much of current reading instruction 

remains mired in a view of reading 

instruction that is incompatible with the 

science of reading.  

 The process of becoming a reader is 

described as a natural, organic process, 

despite the fact there is no evidence to 

support such a view. 14
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Teachers’ Disciplinary Knowledge: 

Scientific Journal Articles, 2009

 Reading and Writing: An 

Interdisciplinary Journal

 Scientific Studies of Reading

 The Journal of Learning 

Disabilities

 Speech, Hearing, and Language 

in the Schools
15
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Some Studies of Teachers

 Moats & Foorman, 2003; Moats, 2009

 Spear-Swerling, 2004, 2005, 2009

 Bos et al., 2001

 McCutchen et al., 1999, 2001, 2002, 2009

 A. Cunningham, 2004, 2009

 J. Cornier, 2004

 Piasta, Connor, Fishman, & Morrison, 2009

 Brady et al., 2009 16
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Reality: 

 In study after study, teaching experience 

appears unrelated or only somewhat 

related to knowledge of language 

structure or the processes of reading 

development
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What Do We Know About the 

“Declarative Knowledge” Base?

 Schemas are established early and are 

hard to change (especially with 

“indoctrination”)

 Many important concepts are elusive and 

are acquired through coursework, not by 

experience alone

 Teachers’ natural preferences, 

judgments, and intuitions are often at 

odds with what works
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Disciplinary Knowledge is Not 

Obvious, Natural, or Intuitive

 Cunningham et al., (2009) asked teachers 
how they would prefer to teach reading.

 “…it appears that a philosophical 
orientation towards literature-based 
instruction tends to be more exclusive of 
other instructional approaches.”

 Teachers’ preferred practices do not 
conform to current research and policy 
recommendations for teaching 1st graders.
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“Philosophy” Matters

 “…[1st grade teachers’] philosophical 
framework about reading instruction was 
germane to the extent teachers learned 
the content of direct methods of reading 
instruction.

 Those with a “whole language” orientation 
were less responsive to PD in phonology, 
phonics, and spelling.

(Brady et al., 2009)
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What Teachers Know, Affects What 

They Do

 “…Teachers who performed well on 

phonics tasks [on the knowledge survey] 

prefer spending more time on explicit and 

systematic instructional practices and less 

time on unstructured literature activities.”

 Prior knowledge [of language] plays a role 

in teachers’ choice of instructional 

activities.

-Cunningham et al.
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“Phonemic Awareness Skill of Speech-

Language Pathologists and Other Educators”

Elizabeth J. Spencer, C. Melanie Schuele, Kathryn M. 

Guillot (Vanderbilt University, Nashville, TN); Marvin 

W. Lee (Tennessee State University, Nashville)

LANGUAGE, SPEECH, AND HEARING SERVICES IN 

SCHOOLS, October 2008, 39, 512–520
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Phoneme Segmentation of “Hard Words” 
LANGUAGE,SPEECH, AND HEARING SERVICES IN SCHOOLS, October 2008, 39, 512–520

knuckle 90 73

sing 71 45

think 75 41

poison 60 34

squirrel 51 18

quick 70 11

box 61 10

start 31 6

fuse 21 3

use 17 3

SLPs                 Teachers
% correct
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Piasta et al. (SSR, 2009)

 Students’ gains were predicted by the 

interaction between teacher knowledge and 

amount of explicit decoding instruction students 

received

 Highly scripted core curricula “cannot replace 

the expert teaching of highly knowledgeable 

teachers”

 More code instruction by teachers with low 

levels of knowledge did not produce student 

gains
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McCutchen et al. (2009)

 10 days of summer institute with 30 teachers of 

Grades 3-5

 “…teachers’ linguistic knowledge uniquely 

predicted lower-performing students’ end-of-

year scores on Gates-MacGinitie Vocabulary, 

narrative composition, WIAT Spelling, and 

WRMT-R Word Attack (ps < .05) 
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To summarize …

 Current standards for teacher preparation 

have been ineffective and inadequate

 Few teacher prep programs impart vital 

content

 IDA responded to a void…typical 

“standards” not sufficiently detailed or 

aligned with research

 Alignment of “regular” ed and “special” ed

is critical; we need shared knowledge. 26
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IDA’s Content Knowledge 

Standards

Section I 
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1.Foundation Concepts About Oral and 

Written Language Learning

 How language and reading are related

 Why learning to read is not natural

 How the process unfolds over time

 How good readers differ from poor 

readers



p. XXp. 16 (Gough & Tunmer, 1986; Hoover & Gough, 1990)

The Simple View of Reading

1 X 1 =                  1 

1                    X               0 = 0

0                     X                1               =                  0

Copyright Voyager Sopris Learning, LETRS Professional Development, 3rd Edition



Reading is a multifaceted skill, gradually acquired over years of instruction and practice.

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

BACKGROUND KNOWLEDGE

VOCABULARY KNOWLEDGE

LANGUAGE STRUCTURES

VERBAL REASONING

LITERACY KNOWLEDGE

PHON. AWARENESS

DECODING (and SPELLING)

SIGHT RECOGNITION

SKILLED READING:
fluent execution and
coordination of word 
recognition and text
comprehension.

LANGUAGE COMPREHENSION

WORD RECOGNITION

30



p. 27

Areas of the Brain That Support 

Reading

Copyright Voyager Sopris Learning, LETRS Professional Development, 3rd Edition



Figure 1.7 The Four-Part Processing Model for Word Recognition

(based on Seidenberg & McClelland, 1989)

The Four-Part Processing Model 

for Word Recognition

p. 28

Copyright Voyager Sopris Learning, LETRS Professional Development, 3rd Edition



2. Knowledge of the Structure of 

Language

 phonology and phonemes

 English orthography

 morphology

 semantics

 syntax

 discourse

33
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Phonology and Orthography 

(Graphemes represent phonemes)

n u mb ed

f l u ff

sh o ve

s t u ng

t ou gh
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How We Know a Word’s Meaning

word

Sounds, spelling, 

meaningful parts, 

words it is to be 

distinguished from.

Examples in context:

SynonymAntonym

connotation

Multiple 

meanings

denotation

36Copyright Voyager Sopris Learning, LETRS Professional Development, 3rd Edition
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3. Knowledge of Dyslexia and Other 

Learning Disabilities

An example standard:

“…Match symptoms of the major 

subgroups of poor readers as established 

by research, including those with 

dyslexia, and identify typical case study 

profiles of those individuals.” 

37



38

How should teachers differentiate?

 Learning style?

 Cueing system preference?

 “Level” of reading?

 Interest and motivation?

 Gender?

 IQ?



Recognized Subtypes of Poor Readers (Fletcher et 

al., 2007; Aaron, Joshi et al., 2008)…
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Link to Brain Science

Left Hemisphere Right 

Hemisphere

After

Before

“Normalized” response to phoneme-grapheme correspondence instruction

Little activity in 

“phonics” area



4. Interpret and Administer 

Assessments for Planning Instruction

 Screening

 Diagnosis

 Progress-monitoring

 Outcome

41



Early Alphabetic Writing

p. 46

Figure 1.12 Early Alphabetic Writing

Copyright Voyager Sopris Learning, LETRS 

Professional Development, 3rd Edition



5. Applications in Structured 

Language and LiteracyTeaching

 Phonological skills

 Phonics and word recognition

 Fluency

 Vocabulary

 Comprehension

 Spelling and Writing

Observable Competencies for Teaching Students 
with Dyslexia and Related Difficulties 
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6. Ethical Standards (11)

For example,

 “Do no harm…”

 “…avoid making unfounded claims of any 
kind regarding the training, experience, 
credentials, affiliations and degrees of 
those providing services” 

44



SECTION II – Practice Standards

 for Teachers of Students with Documented 
Reading Disabilities or Dyslexia Who Work in 
School, Clinical, or Private Practice Settings[1]

[1] (Tier 3 in an RTI system; students who may 
be eligible for special education or intensive 
intervention; students referred for clinical 
services because of learning difficulties; or 
students who qualify for dyslexia intervention 
services where available)
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Level 1 Competence (Teacher)

 Pass an approved basic knowledge proficiency 

exam;

 Complete a practicum with a student or small 

group of well-matched students (1-3) who have 

a documented reading disability.  A recognized, 

certified instructor* provides consistent 

oversight and observations of instruction 

delivered to the same student(s) over time, and 

the practicum continues until expected 

proficiency is reached.** 
46



Level 1 Competence (Practitioner)

 Demonstrate (over time) instructional 

proficiency in all Level 1 areas outlined on 

IDA Knowledge and Practice Standards, 

Section I, that is responsive to student 

needs.

 Document significant student progress

with formal and informal assessments as 

a result of the instruction. 
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Level II: Specialists with Advanced 

Knowledge and Skill (Therapists)

 Pass an approved  advanced knowledge proficiency 
exam

 Complete a 1:1 practicum with a student or small group 
of well-matched students (1-3) who have a documented 
reading disability.  A recognized, certified instructor* 
provides consistent oversight and observations of 
instruction delivered to the same student(s) over time, 
and the practicum continues until expected proficiency 
is reached.** 

 Demonstrate (over time) diagnostic instructional 
proficiency in all Level 1 and 2 areas outlined on IDA 
Standards document, Section I.
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Level II: Specialists, continued.

 Provide successful instruction to several 
individuals with dyslexia who demonstrate 
varying needs and document significant 
student progress with formal and informal 
assessments as a result of the instruction.

 Complete an approved educational 
assessment of a student with dyslexia 
and/or language-based reading disability, 
including student history and 
comprehensive recommendations.
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Where We Are Now (2016)

 A process for program accreditation is 

established 

 Accreditation has been achieved by 20+ 

teacher education programs

 The certification exam is available now!

 Applications for certification of structured 

literacy practitioners and therapists are 

being reviewed.
50



THANK YOU

Websites

 Certification: 

https://dyslexiaida.org/certification/

 Accreditation: 

https://dyslexiaida.org/knowledge-and-

practices/

 CERI -- http://www.effectivereading.org/
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